STRENGTH-BASED APPROACH:
SCENARIO
E-CIGARETTES AND VAPING: ACTIVITY SHEET 1
SKILL DEVELOPMENT: CHALLENGING MISINFORMATION,
IDENTIFYING RISKS, DECISION-MAKING AND REFUSAL SKILLS

During the school holidays Brad and his mates had been going to a lot of parties and it
seemed like more and more people were now using e-cigarettes when they went out.
Brad was 16 and had already been offered the opportunity to vape a couple of times but
had declined because he was the captain of the school football team and had a dream
to possibly play professionally in the future. He wanted to be as healthy as possible,
giving himself the best chance of achieving that goal. As well as people using e-cigarettes
at parties, Brad noticed that more videos of people doing vaping tricks were being shared
by his mates on social media. Some of the tricks looked great but he still wasn’t interested
in trying it.
One Saturday night Brad hit it off with a new girl he met called Rebecca. They had lots
in common and things were great until she asked him if he wanted to vape with her.
She pulled out a device, took a big puff and exhaled a huge cloud of vapour. He explained
to her why he chose not to vape and Rebecca replied with “But vaping is not the same
as smoking – it’s safe!” She then took another puff and realised that she had to refill her
device. She took a small pod out of her purse and used it to replace the old one. Brad
then asked her what was in the pod. Rebecca told him that it was mint-flavoured nicotine.
Brad was confused, wasn’t that the drug that was in tobacco? When he said that to
Rebecca she laughed and said “Yes, but when you vape it, it’s not the same!”
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STRENGTH-BASED APPROACH:
SCENARIO: ACTIVITIES
ACTIVITY 1: WHAT DO STUDENTS KNOW (OR THINK THEY KNOW)?
Brad knew some of his friends were vaping but had chosen not to try it himself. He made
that decision because he wanted to be as healthy as possible. What do you know about
e-cigarettes and vaping?
Give students 2-3 minutes to write down at least 5 things they know about e-cigarettes and vaping.
Ensure that students know that it is okay if they do not know much about e-cigarettes and vaping.
If they do not feel confident sharing their ideas with others, ask them to wait quietly while others
complete the short task
Of those students who do know something about the topic, teachers could use the following prompts
to assist them in putting together their list – ‘What is it?’; ‘How is it used?’; ‘Does it have other names?’;
‘How dangerous is it?’
Each item should be written onto a separate post-it note and once completed, these should be put onto
a board. Once all have been collected, discuss what has been written and challenge misinformation
where appropriate.
Some basic information and key messages that could be discussed include the following:
• e-cigarettes have only been around for a short time and we know little about their longterm effects
• they were originally developed as a ‘nicotine replacement therapy’ for smokers, i.e., devices
designed to deliver nicotine into a person’s body without smoking
• vaping is not safe
• vaping may be ‘safer’ than smoking but not vaping at all is ‘safer’ than vaping
• people vape different products - some are simply flavoured vapour, some are nicotine and other
contain THC oil, a cannabis product
• nicotine is a poison and highly addictive
• the liquids are often not accurately labelled and even though nicotine may not be listed on the
packaging some products actually contain high levels of nicotine
• many vaping companies around the world are now owned by tobacco companies
• fewer people smoke today and adding flavours to their products, particularly those attractive to
young people, is a great way for tobacco companies to get new customers
• it is illegal for anyone under 18 to buy e-cigarettes or any other vaping device
• it is illegal for anyone else to buy e-cigarettes or other vaping devices for minors
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STRENGTH-BASED APPROACH:
SCENARIO: ACTIVITIES
ACTIVITY 2: IDENTIFYING RISKS AND MAKING DECISIONS
Brad was dealing with a number of issues around vaping, both before the party and then
when he met Rebecca.
Ask the students to identify and list some of the issues Brad was facing in the scenario. These could include
the following:
• more of his friends were beginning to use e-cigarettes and vape
• vaping looked like it was a pretty cool thing to do, particularly when it came to the tricks you
could do
• Brad was facing increasing peer and social pressure to vape
• Brad wanted to be as healthy as possible and didn’t want to vape
• he had now met a girl he liked who vaped and wanted him to try it
• Rebecca told him that vaping was safe – it’s not the same as smoking
• Rebecca was vaping nicotine
Using a ‘think pair share activity’ (i.e., think to themselves, pair up and talk about it with one other person and
then share together), ask students to consider the following questions:
• Brad felt as though he was under growing pressure to start vaping. Where was this pressure coming
from and which do you think he would find the most difficult to resist? Why?
• how do you think Brad would have told his mates at a party that he didn’t want to vape? What would
he have said? What do you think they would have thought about his decision?
• if you were offered an e-cigarette by a friend at a party and you didn’t want to vape, what would
you say to them? If it was someone who you didn’t know who asked you to vape would you say
anything different? Why?
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STRENGTH-BASED APPROACH:
SCENARIO: ACTIVITIES
ACTIVITY 3: ‘SAFE’, ‘SAFER’ AND ‘SAFEST’
Rebecca claimed that ‘vaping is not the same as smoking – it’s safe’ – what does
that mean?
Activities can be classed as ‘safe’, ‘safer’ and ‘safest’. In small groups, ask students to develop a list of different
smoking and vaping activities. This list could include the following:
• smoking a whole cigarette
• vaping flavoured vapour
• having a puff of a cigarette
• smoking a cannabis joint
• smoking a bong
• vaping nicotine
• smoking a roll-you-own cigarette
• vaping cannabis
Bring the groups together and make a class list.
Discuss if any of these are ‘safer’ than the others. Is there one that the class can agree on that is the ‘safest’?
Are any of them completely ‘safe’? Why, why not?
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STRENGTH-BASED APPROACH:
SCENARIO: ACTIVITIES
ACTIVITY 4: VAPING: DO WE HAVE ALL THE INFORMATION YET?
Brad had made a decision not to vape. How do you think he came to make that decision?
When a decision is made whether or not to take part in an activity it is important to get as much information
as possible. When it comes to e-cigarettes and vaping, do we have all the information needed to make an
informed decision?
Rates of smoking have dropped dramatically and young people are less likely to start smoking because they
know the dangers associated with tobacco use. That was not always the case, in fact, smoking was promoted
as ‘safe’ and ‘healthy’ with doctors often used to promote particular brands. Ask students to discuss the
advertisements shown on Activity Sheet 1.

The first e-cigarette was produced in China in 2003, as a result we know very little about the long-term harms
associated with vaping. Do the students think we will we look back at the current advertisments for those
products (see Activity Sheet 2) in a similar way? Why/why not?
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STRENGTH-BASED APPROACH:
SCENARIO: ACTIVITIES
ACTIVITY 5: IDENTIFYING HARMS THAT MATTER
Rebecca had made a decision to vape and believed that it was ‘safer’ than smoking.
Do you think there is any information that Brad could give her that would make her
change her mind about vaping?
What messages around harms have you heard about vaping? Make a list of as many as you can and
then share them with a partner.
Using Activity Sheet 3 ask students to identify the key messages the posters are attempting to convey about
the risks associated with e-cigarettes and vaping. Some of the messages that they should identify include
the following:
• nicotine is a poison
• nicotine is poisonous to the brain
• nicotine is addictive
• vaping can be addictive
• vaping affects the brain
• the vapour doesn’t just contain water
• there may be more in the vape than just flavour
• you can never be sure exactly what it is you are vaping
• some people vape because of peer or social pressure
• vaping has some of the same risks as smoking
Discuss which message they thought was the most effective and why they believed that to be the case.
Which one did they think was the least effective?
If time permits, ask students to research other potential vaping-related harms. Some of these may include
the following:
• lung damage and disease (EVALI – e-cigarette or vaping product-use associated lung injury)
• deaths – linked to contaminated THC e-liquid
• exploding devices leading to burns and facial damage
• nicotine poisoning – second and third hand aerosol (SHA and THA)
Once a full list of potential harms has been identified, discuss whether they believed any of them would be
likely to influence young people and their decision to vape or not. Which did they believe was most effective
and why?
Which of the harms that have been identified do you think may have changed Rebecca’s mind about vaping?
Why? Are there any of the harms that you believe would have prevented Rebecca from starting to vape in the
first place? Why do you think those would have been effective?
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ACTIVITY SHEET 1:
TOBACCO ADVERTISEMENTS
These tobacco advertisements from the 1950s come from a time when we knew little about the dangers of
smoking. What message do you think tobacco companies were trying to get across in these advertisements?

ACTIVITY SHEET 2:
E-CIGARETTE ADVERTISEMENTS
What messages are the manufacturers of e-cigarettes trying to get across in these advertisements?
for e-cigarettes and vaping

ACTIVITY SHEET 3:
IDENTIFYING HARMS THAT MATTER
Look at these posters that warn about the harms associated with e-cigarettes and vaping.
Try and identify the key messages that each of them is trying to convey.
Rank them as to which one you believe is likely to influence a young person’s decision whether
to vape or not (1 being the most likely and 6 being the least likely).
Which one did you think was the most effective? Why?

